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   This edition of Dimensions has many 
different types of articles, coloured with 
potential for classroom use. Sandra Borger 
provides several teaching possibilities at the 
Surrey Museum. Here, teachers can access 
several hands-on projects and activities for 
their students. Material objects are a 
refreshing diversion from worksheets and 
Powerpoints. If you find yourself looking at a 
more hands-on approach, the materials in 
Surrey should be immensely helpful. 
   The second article is Tanja Scott’s book 
review on a recently published Holocaust 
monograph. “Holocaust Survivors in Canada” 
analyzes the tumultuous stories of 
immigration around World War II. Scott 
provides an astute look at how author Adara 
Goldberg addresses Canada’s involvement in 
the Jewish migration out of Europe at mid-
century. Similar to Borger’s article, Scott 
links “Holocaust Survivors in Canada” to 
other teaching potential with the Discovery 
Kits of the Vancouver Holocaust Education 
Center. I, myself, have had good success 
using these kits for a previous History 12 
class, so I invite you to take a look at Scott’s 
review.  
   Graeme Stacey, BCSSTA Executive 
Member, has been teaching and studying the 
Holocaust for many years now. His interest 
has led to specialized studies in Washington, 

D.C., and now Seattle. In his article below, 
Stacey reminisces about his recent academic 
adventure at the Holocaust Center for 
Humanity, and outlines how he teaches his 
courses in the Okanagan.  
   Every January, thousands of historians 
converge for the American Historical 
Association’s annual conference in the 
United States. Just a few short months ago, 
Ane Lintvedt gave a well-received talk on 
teaching and writing. She was kind enough 
to put her thoughts and strategies on paper 
for this edition of Dimensions. Lintvedt has 
several years of experience teaching World 
History courses and focusing on improving 
her students’ writing and historical analysis.  
   Included with announcements and news 
from the BCSSTA’s local branches in the 
Peace River and Okanagan, there is some 
help from CIVIX for teaching government 
before the upcoming BC provincial election. 
The BCSSTA also has funding available for 
teachers interested in professional 
development endeavours and who needs a 
couple of extra bucks to see these through. 
Lastly, check out publishing opportunities 
with DETOURS! 
   
 
Enjoy, 
Chad Reid 
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What? No Harrison Ford? 
   Crystal skulls, cracking whips, rolling 
boulders, fedoras and snakes (always with the 
snakes) - the ideas that pop into grade 7 
students’ heads when they think about 
archaeology. I quickly crush all their hopes 
and dreams with my very first slide: 
“Archaeology is not like what you see in 
Indiana Jones movies.” Drat! 

    In the Surrey Museum theatre, I quickly pull 
them back with my second slide:  
“Archaeology is more like being a detective. 
You look for clues and you piece together a 
puzzle – you’re solving a mystery about the 
past.” I can almost read their minds as they sit 
in the theatre, waiting for me to move to the 
next slide, “Hm, a detective, eh? Well, that 
could be interesting. Tell me more, Museum 
Lady.” 
 
   I tell them archaeologists examine artifacts, 
ecofacts, stratigraphic features, and 
excavation sites to piece together a snapshot 
of the past. They like this. Though they are 
bombarded by modern day smartphone apps 
and social media, students are fascinated by 
people that lived long ago. What did they 
wear? What did they eat? How were these 
people like ME? 
 

Fostering the Fascination  
   This intrigue can be harnessed by creating 
archaeology-based lesson plans like I do at 
the Surrey Museum in the school program, 
Ancient Buried Treasures. Students analyze 
high-quality Greek replicas, complete an 
archaeological dig in an Egyptian burial site 
and make Mesopotamian cuneiform tablets 
to take home. Though the program is focused 
on archaeological practices, it touches 
on technology, religious beliefs, 
government, law, pottery and more. 
The program is created in a way so that 
it tells a bigger story about people and 
their lives, not just how archaeologists 
get “stuff” out of the ground. 
 
   Students love handling artifacts, 
guessing what they are, how they were 
made and, who might have used them. 
At this point, the teachers and I sit back 
and listen to the spirited chatter of 
budding archaeologists debating 

whether the person 
buried was male or 
female, rich or 
poor, old or young. 
This is what 
delightful and 
engaged learning 
looks like!  

   Archaeology is a 
team endeavor that 
requires deep 
thinking and 
creative solutions 
based on critical 
observation and 
analysis. This fits 
perfectly with the 
newly revised core 
competencies of 

communication, 
thinking and personal/social interaction. 
Archaeology is also well suited for the type of 
hands-on, engaging learning that the new 
curriculum calls for.  

   My favorite part of the study of ancient 
cultures is how it allows students to explore 
multiple worldviews, 
religious beliefs and cultural 
traditions that will help 
make them informed and 
caring citizens.  

How to Do It 
   The possibilities of using 
archaeology as the basis for 
cross-curricular lessons are 
never ending. Are your 
students studying 
volcanoes? Perfect! Plan a 

lesson on Pompeii – students can learn about 
ancient trade routes and practice their 
mapping skills. They can analyze Roman 
architecture and compare it to modern 
buildings. They can discover the science of 
archaeological preservation - what survives, 
what doesn’t and why?  And, of course, they 
gain understanding about tectonic plates and 
how volcanoes work. 

 
   Not sure what to include in your arts 
education unit this year? Plan a lesson on 
Ancient Greece – students study ancient 
Greek dramas, satires, and comedies. They 
can analyze the architecture of massive 
outdoor Greek theatres and learn the science 
behind pottery. They can make theatre masks 
of their own and use them to perform the 
short plays they wrote in small groups.  
 
   The lesson potential is endless. Just get 
creative and remember archaeology is perfect 
for concept-based learning where topics 
aren’t studied in isolation.  
 
   Should you have any questions, want to 
learn more about implementing 
archaeological lesson plans in the classroom 
or about school programs at the Surrey 
Museum, do not hesitate to contact me at 
604-592-6952 or sborger@surrey.ca 
 

Sandra Borger 
Surrey Museum   
    

  

Put Away the Fedora 
and Grab Your Trowel 
 

by Sandra Borger  
Education Programs Specialist,  
Surrey Museum 
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“We must nevertheless seek to keep this part 
of the Continent free from unrest and from too 
great an intermixture of foreign strains of 
blood.  I fear we would have riots if we agreed 
to a policy that admitted numbers of Jews.” 
(Mackenzie King, 1938) 
 
 
   Replace the word “Jew” with another 
culturally vilified group and this phrase could 
have been said by numerous world leaders 
today.  A sobering thought when put in the 
context of the Holocaust.  It raises the 
question of how the global community 
supports or resists various groups of 
displaced or endangered people.  Whether 
discussing Syrian refugees, the migrant surge 
between the U.S. and Canada, or the legality 
of border crossings, turn to any news source 
and you’ll likely find immigration and refugee 
politics at the fore.   You will also find such 
themes in Dr. Adara Goldberg’s book 
Holocaust Survivors in Canada: Exclusion, 
Inclusion, Transformation, 1947-1955.   
 
   Goldberg’s research fills a much-needed 
gap in the Holocaust survivor narrative. 
Using personal records and historical 
sources, the former director of the 
Vancouver Holocaust Education Centre 
(VHEC) discusses the approximately 35 000 
Jewish-Canadian survivors of the Holocaust 
and the relationship between them and 
Canada’s federal agencies, as well as Jewish 
social service organizations and local Jewish 
communities.  The three-hundred-plus page 
book is a tremendous piece of social history 
documenting the lives of Canadian Holocaust 
survivors and their dependents as they tried 
to settle into life in Canada - mainly in 
Ontario and Quebec, but also across the 
nation. 
 
   While many Canadian educators are fully 
aware of the treatment of Jews during the 
Second World War, including the Canadian 
Government’s refusal of over nine hundred 
Jewish refugees aboard the St Louis, few are 
familiar with the post-war years and what life 
was like for survivors in Canada.  Goldberg 
acknowledges the diverse needs and 

experiences of the settlers, honouring them 
by her thorough research into their lives at 
this time.  Holocaust Survivors in Canada is a 
great example for students of historical 
methods - the process of how historians pose 
and research critical, open-ended questions. 
The book chronologically and thematically 
lays out the cross-section of experiences for 
the newcomers in a country with social 
networks and agencies at their infancy: 
Jewish survivors were dealing with 
psychological and emotional trauma, lack of 
housing or employment opportunities, and 
social challenges both inside and outside 
Jewish communities.   
 
   For educators, Goldberg’s book is an 
excellent resource for classroom learning on 
the broad themes of immigration, refugees, 
and ‘the outsider/insider’, themes that would 
lend themselves well to cross-curricular 
collaboration with English or Arts teachers.  
Additionally, for Social Studies educators, 
there are even more thematic threads with 
regard to the Holocaust, genocide and 
conflict resolution.  Specifically, teachers 
interested in the post-war era and primary 
sources will find a great wealth of 
information here.  In particular, chapters 
three and four would be of interest to both 
students and teachers as an example of the 
source work that can come from an historical 
account.  Both chapters deal with the youth 
experience post-war through their 
interactions with the Canadian Government, 
who changed its restrictive immigration 
policies to finally permit the Canadian Jewish 
Council’s War Orphan Project.  Goldberg’s 
strength in these chapters is the unasked 
questions about the children born during or 
after the Holocaust, those youth who came 
to Canada through less official channels.   
To support Goldberg’s book for use in the 
classroom, look no further than the 
Vancouver Holocaust Education Centre.  The 

VHEC easily supports Peter Seixas’s historical 
skills embedded in the new curriculum, 
primarily perspective-taking, primary sources 
analysis, and the ethical dimension.  The 
VHEC website states that one would study 
the Holocaust because of the “ramifications 
of prejudice, racism and stereotyping in any 
society. It helps students develop an 
awareness of the value of pluralism, and 
encourages tolerance of diversity in a 
multicultural society.”  Indeed this is a goal.  

   In addition, teachers can arrange for 
Discovery Kits to help with primary source 
analysis in conjunction with Goldberg’s book.  
The free kits are available for two-week loan 
and include documents and artifacts, student 
information cards and teacher’s guides.  If 
you are in the Greater Vancouver area, then 
consider a visit to the VHEC.  They have a 
collection of over 1200 items with a focus on 
the experiences of local survivors prior to, 
during and after the Holocaust.  

   Holocaust Survivors in Canada highlights a 
tumultuous Jewish immigrant experience - 
one that is relatable to current trends.  With 
regard to Jewish survivors, Canada had the 
worst humanitarian record in the Western 
world, which begs the question, how will we 
define ourselves in the 21st century, as an 
‘open’ or a ‘closed’ society?  Canada has 
always prided itself on a history of inclusion, 
but we all know that the path to tolerance 
and acceptance is a matter of perspective 
and will.  

Biography of the Author: 
Adara Goldberg is currently a Postdoctoral 
Fellow at Hebrew University.  She is also a 
frequent guest lecturer of her research to 
students of Holocaust Studies.  
 
Helpful Links: 
https://uofmpress.ca/books/detail/holocaust-
survivors-in-canada 
 
-vhec.org/teaching.html 
 
Feel free to email me, Tanja Radakovic Scott, 
for other digital resources on genocide, 
immigration or the Holocaust at 
t_scott@bodwell.edu 
 

 

 
 
 
 

Book Review: 
Holocaust Survivors 
in Canada  
 

by Tanja Scott 
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It was an incredible honor and tremendous learning experience to be accepted into the 
Powell Holocaust Summer Institute, August 8-12, 2016 at the Seattle Holocaust Center 
for Humanity. Being one of two Canadians I was welcomed by my Pacific Northwest 
Holocaust teaching colleagues and enjoyed five days as part of a committed and 
diverse group of twenty four educators who, at the end of the institute, become the 
first cohort of Powell Holocaust Fellows. The program had expert speakers in specific 
fields of Holocaust and Genocide studies that were highlighted by: Alexandra Zapruder 
(author of Salvaged Pages), Dr. Ellen Kennedy from World Without Genocide, Mitch 
Braff from the Jewish Partisans Educational Foundation, Tom Ikeda from Densho, 
Hilary Bernstein from the Anti-Defamation League, and Beth Griech-Polelle the new           

   It was an incredible honor and tremendous learning 
experience to be accepted into the Powell Holocaust 
Summer Institute on August 8-12, 2016 at the Seattle 
Holocaust Center for Humanity. Being one of two 
Canadians, I was welcomed by my Pacific Northwest 
Holocaust teaching colleagues and enjoyed five days as 
part of a committed and diverse group of twenty-four 
educators, who, at the end of the institute, became the 
first cohort of Powell Holocaust Fellows. The program had 
expert speakers in specific fields of Holocaust and 
Genocide studies, highlighted by talks from Alexandra 
Zapruder (author of Salvaged Pages), Dr. Ellen Kennedy 
from World Without Genocide, Mitch Braff from the 
Jewish Partisans Educational Foundation, Tom Ikeda from 
Densho, Hilary Bernstein from the Anti-Defamation 
League, and Beth Griech-Polelle, the new Holocaust 
Studies Chair at Pacific Lutheran University. This 
institute followed the model of the Memorial Library 
[see Olga Lengyen Institute in New York City], and each 
day included teaching, interactive sessions, writing, 
discussion and reflections.   

   The pedagogical approaches were inspiring, not top 
down, with presenters and colleagues alike modelling best practices. Despite having been engaged in Holocaust and genocide education for much of 
my career I was able to leave the institute with many new ideas, practices, and resources. So much of what I learned was useable when school 
commenced in September. The Seattle Holocaust Center for Humanity did not educate with a "top down" perspective or from a single perspective. 
The Powell Institute respected all teachers on an equal playing field and recognized our very diverse classrooms.  

   One requirement as a Powell Fellow was to return to the Seattle Holocaust Center with an enhanced lesson 
incorporating information and experiences gained as part of our experience at the institute. This was refreshing. Often, 
teachers are burdened to create something new with little time. At the Institute, we had a chance to enhance our 
practice with what we are already doing. We are striving to be better teachers, to engage our students, to spark 
curiosity, to complicate student thinking, while striving to better our understanding of the subject.  The Institute 
allowed us to supplement current practices rather than building something new. The lessons I enhanced are titled, The 
evolution and progression of The Holocaust, as seen through the events of Kristallnacht.  

   In this set of lessons, the 1938 event of Kristallnacht is taught within the framework of the pyramid of escalation. The 
pyramid, which is a foundation for my teaching The Holocaust in Holocaust 12 and History 12, highlights how the 

Holocaust did not "just happen", and Kristallnacht demonstrates how it evolved and progressed, from the Nazis coming to power in 1933 to the 1941 
genocidal events of the Einzatsgruppen and implementation of the Death Centers. Further, in order to broaden student 
thinking beyond mere facts and recall of Holocaust events, Peter Longerich's quote serves as a foundation for the 
structure of this lesson: “The battles between one-dimensional explanations can no longer do justice to the complexity of 
the study of the systematic murder of European Jews.” 

   Through the study of Kristallnacht, students recognize the escalation and progression of the Holocaust. Prior to this 
specific Holocaust lesson, students have studied events in Nazi Germany from 1933 to 1938, using amongst other sources 
the handout, The Jewish Holocaust: At Various Stages in the Six Stage Pyramid of Hate, and the text, The World Must Know.  

   The lesson is based on my PowerPoint, Kristallnacht, "Night of Broken Glass" The November 9 & 10, 1938 Anti-Jewish 
Pogrom. As the lesson progresses, students copy notes, interact with individual and group reflections, and review an 
accompanying PowerPoint handout titled Kristallnacht. In the midst of, and throughout the PPT, students engage in 
document analysis, relate the events of Kristallnacht to the graphic novel Maus (chapter 2), read a primary source account 

Reflections from the 
2016 Seattle Holocaust 
Center for Humanity's 
Powell Summer Institute 
 
by Graeme Stacey 
Kelowna Secondary School 
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from Salvaged Pages (by Klaus Langer), watch segments of MTV's I'm Still Here, and 
access the University of Southern California's iWitness testimony to analyze the events 
of Kristallnacht from Holocaust survivor Kurt Messerschmidt. At the end of the lesson, 
students reflect and are assessed by identifying, explaining, and justifying their 
responses to the following two questions: 

1. Give three reasons why Kristallnacht (as part of the Holocaust as a whole) 
happened? 

2. Give four examples of how Kristallnacht (as part of the Holocaust as a whole) 
happened? 
 

   At the conclusion of my Holocaust / Genocide course, Holocaust 12: A Blueprint for 
Modern Societal Tragedy in June 2016, students were interviewed by district directors 
and assistant superintendents on eight course focus questions. The power of the words 
of one student speaks volumes to the notion of wanting students to realize the 
potential they have to be difference makers. When asked to summarize, in a single 
sentence what was gained by taking Holocaust 12, a student spoke of wanting to be 
more human, and the various forms that this can take in her own world. The concept of 
being more human, and what that can do for an individual, schools, communities, and 
countries was personally reinforced and enhanced by my experience at the Powell 
Holocaust Summer Institute, and I am grateful. 
 
To apply for the August 2017 Powell Institute see the link: 
https://holocaustcenterseattle.org/events/292-powell-summer-institute-2017 

   

 The following short essay is a distillation of my practices of teaching analytical writing 
and thinking in the context of learning some History along the way.  At the AHA 
Conference, I framed my remarks for teachers of Advanced Placement and 
introductory university students, but I use the same procedures with my all my high 
school students. I give the students three basic rules of analytical writing and 
emphasize that there are no “tricks”.   I believe in starting with small analytical writing 

assignments, providing a limited number of scaffolding acronyms, and working with English department teachers. 
 
   Before you do any of this, a teacher or professor has to figure out what skills the students have when they walk into your class. As far as I can tell, 
that means determining whether or not they can do analytical thinking work yet.  Do they understand the difference between memorizing and 
analyzing?  Usually, the younger the student, the more literal-minded they are, especially at the high school level.  Have they written assessments, or 
have they only done fill-in-the-blank, multiple-choice questions, or matching type of assessments?  Have they used serious textbooks?  Have they 
written research papers?  Have they taken AP/IB courses, and if so, how did they score on those exams?  If no other method is available, you have to 
give a first assessment, preferably without counting the grade, to see how they perform. 

 
   Then, start small.  Ask a question: answer a question.  (Voila: a thesis statement!)  Use 
visual models for a typical 5-paragraph essay, have students construct an interlocking 
pyramid of notecards.  Use analogies: have students write a persuasive, evidence-based 
argument for their parents extending their curfew to 2 am; your TA/professor letting you 
turn something in late; your coach letting you start; your conductor letting you have the 
solo, etc.  And my personal, go-to assignment at the beginning of the year: write 
homework questions that are the reworded subtitles in the students’ text.  This makes 
them slow down and realize that multiple paragraphs are needed to answer the 
questions; it teaches them to work with the book’s organization; and it uses the book as a 
model of how to organize a relatively simple historical analysis. 

 
   I emphasize three basic “rules” of good analytical writing in my classes, whether they are on-level, honors, or AP classes.  Like any rules, there are 
always exceptions and variations on them. I have found, however, that it helps to state them in their simplest forms and then wait for students to 
realize that their own analyses require them to expand upon the basics.  At that point, I know they have internalized the “rules.”  The rules are: (i) 
answer the question that was asked; (ii)  a thesis is the one-sentence answer to the question; (iii) magic rule of 3 [body paragraphs]. 
 

Wind-up event at Powell Fellow dinner with 
Seattle Holocaust Center for Humanity's 
Educational Coordinator, Ilana Kennedy 

Teaching Analytical 
Writing to AP History and 
Intro College students 
 
By Ane Lintvedt 
McDonogh School 
Owings Mills, MD 
 

This is a written summary of a presentation I gave as part of a panel at the 2017 
American Historical Association Annual Conference in Denver, Colorado.  My 
colleagues on the panel were Prof. Kenneth Curtis (California State University 
Long Beach) and Deborah Wing-Leonard 
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   The thesis point is the most-missed point on all the Advanced Placement History exams.  That bears repeating: the thesis point is the most-missed 
point on all the Advanced Placement History exams.  Even after all their History and English classes, most students aren’t able to produce a one-
sentence answer to the question.  My students understand the “one-sentence” part of the rule. I think the sticking point is that they don’t slow down 
to parse the prompt.  If they don’t understand what the question is asking them to do, there is no way they can write an answer to it. 
 
   Having parsed the prompt, often with the help of a fellow student, they then have to write a one-sentence answer to it.  That sentence has to have 3 
component parts, which are the three topics of the three body paragraphs used to analyze the topic. This is the “magic rule of three”: you have to 
have at least three separate parts of your argument.  I don’t care if the question asks to compare two places, or for similarities and differences: your 
argument must have at least three parts.  And (corollary), you may never organize by geography.  Organizing by geography leads to “info vomit”:  
here’s everything I know about A, new paragraph; here’s everything I know about B.  Students can describe a lot of information, but describing is not 
analyzing.   

 
   There are a lot of acronyms out there to help students internalize various parts of analytical writing.  I generally use SPRITE as an acronym for 
analytical writing in World History, and I tell them that, lacking specific instructions in the prompt, they can try to use three of the SPRITE categories to 
help them address the prompt.1  SPRITE is my go-to acronym for helping my high school students learn how to analyze rather than merely describe. 2  

 
   This is where my “don’t fight the English department” comes into play.  I have stolen the term “Plot summary” when working with documents.  Plot 
summary is not analytical writing, there or here.  Documents and secondary narratives have themes, main characters, key events, and a story to tell.  I 
also use the English department’s vocabulary of the “close reading” skill for history (especially documents).  The Stanford History Education Group 

(aka SHEG) has a fabulous website with posters of Historians’ Skills that can be 
downloaded and printed, as well as lesson plans for World and US History that 
employ those skills (see www.sheg.stanford.edu). And finally, students often 
point out that the English department uses MLA styles, and why can’t they just 
use that instead of Chicago style for notations in History assignments.  My short 
answer is: different sports, different rules.  I generally only have to say this once, 
and they get the point. 
 
   Every new school year, I promise myself I will give the students a new 
question/prompt at the beginning of class and have them take 5 minutes to 
“parse the prompt.”  Honestly I have not done that, but by the middle of the 
year, I do begin to do it.  AP questions are always phrased as prompts:  “Analyze 
this”, for example.  I suggest that students turn these declarative prompts into 

questions: How do you describe and explain this?  By the way, students do not know what “analyze” means.  It means “describe and explain” and I 
emphasize this from the very first writing assignment I give. I also remind them while they are writing a test.  This sort of minimal scaffolding is well 
worth the small effort. 
 
   It doesn’t really matter what the prompt is:  what matters is that they pick apart Every.Single.Word.  This immediately results in snarky questions 
about defining “a” or “the” or “both” which, of course, is the point.  Are you dealing with a singular or plural, cause or effect, comparison or change 
over time?  What constitutes “Eurasia” or “Latin America” or “governmental institutions”?  What does “cosmopolitan” mean?  What does “metropole” 
mean? In what time periods are you to work? What are the periodization issues within that/those periods?  I also wield “the big stick”:  I know how the 
exams are written. They are written carefully, by committee, over two-to-three years.  There are no extra words in an AP prompt.  One has to know 
what every single word means.  I realize that gifted writers can craft arguments while organizing by geography.  There are exceptions to every rule. I 
will not accept an essay that is organized by geography until late in the course.  It’s too much of a pitfall, and it’s often the kiss of death in a rushed, 
high-pressure AP exam essay. 
 
There is no way around the fact that there is a lot of writing that needs to be graded.  Here are some ways to lighten your load and have the students 
take more active roles in the process.  (i) Do a class-opener assignment that is low-stakes (5 points) which is to write a thesis as a response to a 
question from homework.  When they get used to that, have them start including two or three points of evidence to support the thesis. (ii)  Assign an 
introductory paragraph instead of a full-blown essay.  This is profoundly teacher-sneaky, since they have to plan the essay out completely in order to 
write an adequate introduction. (iii)  Require rewrites on marked but ungraded drafts.  (iv)  Assign short-answer questions that need a thesis and a 
couple pieces of specific evidence. These questions are now required on all History AP exams. (v)  Have students work in pairs (assigned or choice) to 
come up with or critique any of the above exercises. (vi)  Use anonymous peer editing on any of the items above.  Students are lots more 
critical/ruthless on other students’ papers than on their own.  

                                                                                 
 

 

1 Social structure (who’s on top, who’ on bottom and why; gender, labor); Political (government, military, laws, bureaucracies); Religion (beliefs, 
scriptures, leaders, relationships with government; gender); Intellectual (philosophy, education, art & architectures, high and low cultures); 
Technologies (communication, transportations, engineering, trade/farming related, etc.); Economics (how do people support themselves; urban/rural; 
foreign and domestic trade; gender; free/unfree labor). 
2 I use ASPIRE for European history: Art, Social, Political, Intellectual, Religion, and Economics. Art is a significant part of the European history 
curriculum, much more so than in World History. 

http://www.sheg.stanford.edu/
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   Use complicated language and concepts in your prompts, and then explain what it means and use those vocabulary words again and again.  
Dumbing-down the vocabulary doesn’t serve the students well.  Emphasize using precise vocabulary.  (I have outlawed “people” as a vocabulary word 
in my students’ writing, for example.)  And emphasize the value of concise writing.  Both are skills that will serve them well in any class or profession.  
And encourage students to keep that first writing assignment so they can see how much they’ve improved at the end of the semester or the year! 
 
 
Ane Lintvedt 
McDonogh School 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

News from the North! 
Peace River North Social Studies Teachers Association 

The Peace River North Social Studies Teachers Association (PRNSSTA) is a Local Specialist Association (LSA) in District 60 in Fort St. John 
British Columbia. It has a small, but committed membership base and has grown in size since its origin in the 2013-2014 school year. This 
year membership has increased and extends from primary to secondary grades. In December 2016, the LSA members participated in a full 
day collaboration session. The focus of the session was bringing in new Aboriginal resources and developing lesson plans and activities to be 
shared with other teachers. They will be holding a series of Professional Development workshops in May 2017 at the District Pro-D Day. 
BCSSTA Executive Members Jozef Budai and Jen Harrison will be presenting multi-grade Geography and Student Vote workshops and 
PRNSSTA members will be sharing their Aboriginal resources and activities. The PRNSSTA is looking forward to working together and 
supporting teachers through the implementation of the re-designed curriculum in the future. 

News from the Okanagan! 
Central Okanagan Social Studies Teachers Association  

The UBC Okanagan, in partnership with the COSSTA, hosted four engaging and contemporary speakers from the History, Geography, and 
Philosophy departments who discussed Social Sciences in the classroom. Dr. Brigitte Le Normand, Dr. Andrew Irvine, Dr. James Hull, and Dr. 
Carlos Teixeira spoke to Central Okanagan Social Studies teachers on topics that included migrant workers and nationalism, Socrates and 
Citizenship, The made in British Columbia campaign, and Kelowna – from retirement community to University town? 
The sessions were well received by participants and sparked great discussions through question and answers following the respective 
presentations. For more information see: http://cosstabc.weebly.com/uploads/2/2/5/2/22520598/cossta_flyer_2.pdf 
 
Continuing the liaison between COSSTA and UBCO's Social Science faculty, members of the COSSTA executive were invited to attend 
UBCO's Urban Studies Symposium, European Cities and Regions in Transition after the Second World War. This was held March 16 – 17 at 
UBCO and had sixteen scholars from around the world share their groundbreaking research. As per our pro – d grant criteria (link 
http://cosstabc.weebly.com/resources--forms.html) in March we gave out a $500 pro –d bursary to assist a SD No. 23 teacher who is 
attending an Advanced Placement Geography Conference in Albuquerque New Mexico, and a partial bursary grant of $250 for a teacher who 
is attending the United States Holocaust Memorial Museum this July 2017. 
 
We have a COSSTA executive meeting planned in late May where we will discuss the 2016 – 2017 year and finalize plans for an off-site, pro –
d that builds on last year's Fintry tour, for our August pro – d days. 
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Register for Student Vote BC 2017! 

This May, elementary and high school students will have an opportunity to participate in the Student Vote parallel election coinciding with the 
provincial election. It’s a great opportunity to bring democracy into your classroom. Students from across the province will learn about government 
and the electoral process, explore and debate the issues, parties and platforms, and cast ballots on the official local candidates. There are four key 
steps to the program: 

1. Register your school: The program is open to all schools, specifically targeting grades 4-12, and there is no cost to participate. 
2. Receive materials: Registered schools receive a variety of educational materials at the elementary-intermediate and/or secondary level, 

posters, electoral district maps, ballots and ballot boxes. 
3. Engage with the campaign: Student Vote activities are intended to enhance knowledge about government and the electoral process, 

develop competencies around active and informed citizenship, and foster dialogue among students and their families. 
4. Student Vote Day: Students take on the role of election officials and cast ballots for the candidates running in their local electoral district. 

The results are tabulated and shared publicly after the close of the official polls. 
 
Student Vote is the flagship program of CIVIX, Canada’s leading civic education organization. The Student Vote project for the 2017 B.C. provincial 
election is being conducted in partnership with Elections BC and with support from the Vancouver Foundation. By practicing the habits of active and 
engaged citizenship now, students will be more inclined and prepared to participate in our democracy when they reach adulthood. For more 
information, visit www.studentvote.ca  
 

 

 

 

 

The website has lesson plans 
for elementary and secondary school teachers, here is a teaser! 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

http://www.studentvote.ca/
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British ColumBia soCial studies teaChers' assoCiation 

major ConferenCe Bursary appliCation form 

The major conference bursary is designed to provide financial support to members who would like to attend major 
conferences in the field of Social Studies Education, but who cannot fully fund the trip through school or district funds 

Six bursaries of $500 each will be awarded for conferences per school year. 

Bursary applications will be reviewed considering the following criteria: 

• Current membership in the BCSSTA 
• Relevance of the conference to Social Studies education 
• Relevance of the conference to applicant’s course load 
• Financial need 
• Plan to share learning with colleagues 

 
***Trips chaperoning students are not eligible for this program*** 

The selection committee may, where appropriate, award more than six bursaries at a lower amount or award similar quality 
applications by a random draw. 

To apply, please complete the form below and email it to bcssta@gmail.com. 

I.  General Information 

Name: _______________________________________ Date: _________________________________________ 

Email address: _________________________________  School District: _________________________________ 

School: _______________________________________ Subjects & Grades Taught: ________________________ 

II.  Conference Description 

Please provide a description of the conference and the link to the conference website: 
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III.  Budget:  

Please provide your estimated budget for the trip: 

 

 

 

 

IV.  Financial Support 

Please provide a description of the financial support you can access to attend the conference through your school, 
district, or other organization by answering the following questions: 

1.  How much money does your district provide for individual professional development per school year? 

 

 
 

2.  Does this funding expire in June of each year, or can you save it over more than one year for a major 
conference? 

 

 
 
3. Does your district or school have another program such as "school effectiveness funds" or a major 

conference fund that you can access?  If so, how much will that provide? 

 

 

 

V.  Willingness to Share Learning 

Please describe how you plan to share your learning with colleagues: 

 

 

 

VI.  Willingness to Write an Article 

 Would you be willing to write a short submission about your conference for the BCSSTA newsletter? 

   Yes       No 

 
Applications for the program are due MARCH 1st of any given school year, and will be awarded by the end of April of that 
year.  Bursaries will be distributed upon receipt of proof of registration and receipts for conference expenses.  All receipts 
and proof of registration must be submitted by June 1st of the same school year or the bursary will be forfeited.  For more 
information, please contact the BCSSTA (bcssta@gmail.com). 
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DETOURS: Social Science Education Research Journal 
 

Call for Papers  

Detours: Social Science Education Research Journal (DETOURS) is the official journal of the British Columbia Social Studies Teachers Association in 
partnership with the British Columbia Librarians Association, and the British Columbia Teacher’s Federation.  DETOURS provides a multidisciplinary 
forum for dialogue on Social Science research, practice, and areas of interest in educational settings.  The primary aim of the journal is to foster and 
support dialogue between practitioners and researchers, provide articles of general interest to teachers, offer a platform for researchers to connect 
with teachers and for teachers to augment their professional development with research.  
 
DETOURS articles arise from the diverse disciplinary fields of the Social Sciences including but not limited to history, geography, political science, law, 
psychology, philosophy, sociology, economics, and anthropology. Articles also arise from classroom practice and teacher (especially graduate student) 
research. Submissions are not limited to any particular research method, but must be based on rigorous analyses that present original insight and be of 
interest to both teachers and researchers.  Regardless of authorship, submissions should minimize jargon and aim to be accessible to readers without 
graduate training. Please see our website, detoursjournal.org, for information about submissions and guidelines. 
 
A distinctive feature of the journal is the platform for dialogue between teachers and researchers.  With this in mind, each article will be followed by a 
constructive dialogue in which questions and responses can be shared. These discussions, and a concluding article by the editors, will aim to clarify, 
extend, engage, and connect research and practice. 
  
Editorial Team 
Editors-in-Chief 
Christine Paget 
Dale Martelli 
  
Associate Editors 
Bryn Stephenson 
Chad Reid 
  
Editorial Board 
D. Kevin O’Neill 
Mark Leier 
Graeme Stacey 
Greg Neumann 
Anne Hales 
Larry Kuehn  
 
 
Please review our aims and scopes page for research article suitability. Authors are encouraged to submit animations, movie files, sound files or any 
additional information for online publication. Please contact our editors directly if you word like to submit audio/video files at: bcssta@gmail.com. 
 
If you have any questions, please email our editors at the email address above. 
 
 

Detoursjournal.org  

http://www.detoursjournal.org/index.php/detours/index
http://bcssta.files.wordpress.com/2011/10/bcsstalogo6.png
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