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    Happy Holidays! This fall was an exciting 
time to be teaching Social Studies. Two big 
events quickly come to mind. First, the 
BCSSTA conference on “Media and the 
Truth” featured Mohamed Fahmy and Althia 
Raj. Second, and not without the Canadian 
and American mainstream media playing its 
own enormous part, the United States 
presidential election.   

    This newsletter will highlight a few great 
moments from our speakers on that fabulous 
Friday. Dale Martelli’s opening remarks 
regarding the recent push for further 
consultation and the importance of the new 
curriculum follows right after.  

    In addition, with the new curriculum urging 
teachers to use primary sources in the 
classroom, Sandra Borger starts with a hook, 
and provides good ideas on how to teach the 
past with physical objects from the Surrey 
Museum. Historical significance and the 
dilemmas of a researcher can be daunting 
issues for teachers and writers. Mary Tasi 
writes of her experiences  in interpreting 
primary sources as she crafted her latest 
book with Wade Baker. Also, moving a little 
further into 20th century BC history, 
Professor Helen Raptis illustrates her initial 
steps to investigating Residential Schools 
and the actors that made history in her book, 
What we Learned.  

    For most people, an article on Social 
Studies and historical thinking in Sweden 
might seem to be a random act. Why should 
BC readers bother to look to Scandinavia in 
their busy schedules? Bringing historical 
literacy can be daunting tasks for teachers. 
Eva Henriksson Garatea and Bjorn 
Westerstromm detail how they have taught 
the fall of Yugoslavia. Teachers will certainly 
see something old and something new from 
this article from across the Atlantic.  

    Lastly, there are a few important items 
that cannot be ignored.  There are three 
conferences coming up in February, one in 
the Okanagan from COSSTA, the New 
Teacher’s Conference in Richmond, and the 
10th Shafran Teachers’ Conference from the 
Vancouver Holocaust Education Center. The 
Law Society of BC has an opportunity for any 
budding lawyers in their class, with their Rule 
of Law contest. This year’s BCSSTA budget is 
available for viewing. I have put together a 
resources page to remind teachers that there 
is help out there (instead of reinventing the 
wheel each day). Feel free to email me with 
any suggestions, lesson plans, or submissions 
for resources! 

Enjoy, 
Chad Reid 
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Conference 
Recap:  

“Media and 
Truth in the 

21st Century” 
 

Keynote Speakers:  
Mohamed Fahmy and Althia Raj   

 
    The program for this year’s conference 
wavered slightly from previous years as the 
BCSSTA  was lucky to have two keynote 
speakers to kick off the day. Mohamed 
Fahmy and Althia Raj took the stage to 
provide attendees with a picture of two very 
different landscapes – Egypt and Canada.  
 
    Our pre-conference advertisement 
announced, “We offer compelling keynote 
addresses.” This was an understatement. 
Fahmy was the first to speak about his 
experiences covering politics in the Middle 
East and how he found himself incarcerated 
after a shift in political power subsequently 
labelled him a terrorist. He was arrested in 
his hotel room and spent over 400 days living 
in a maximum security prison with some of 
the region’s most notorious members of ISIS 
and al-Qaeda.  
 
    In front of a packed auditorium, Fahmy 
spoke about his extraordinary circumstances 
in jail. There were certainly dark periods, 
however, he drew inspiration from Viktor 
Frankl’s “Man’s Search for Meaning” and 
Nelson Mandela’s “Road to Freedom.”   
 
    Imagination and positivity was key to 
lightening the gloom and doom of jail. To 
pass the time with his terrorist cellmates, 
Fahmy created a mock radio show. Likening 
them to loquacious politicians, Fahmy 
described how many of criminals around him 
surprised him. They would not stop talking!  
 
    In his talk, Fahmy outlined a few essential 
institutions of change in the Middle East. 
Whereas many audience members were well 
aware of the traditional methods for 
influencing government from the Social 
Studies 11 curriculum (Vote! Civil 
disobedience! Join a political party!), Fahmy 
emphasized how today’s non-governmental 
organizations were very important for 

creating political and 
judicial support in his 
plight. Another 
important medium was 
international political 
pressure through social 
media, government 
officials, and the 
general public. In order 
to be freed, Fahmy 
needed the Canadian 
government to speak 
on his behalf. The 
conventional methods 
of the Egyptian legal 
system were not going 
to be enough. With the 
use of a mobile phone 
smuggled into his cell, Fahmy strove to 
create a public relations strategy.  
 
    Social media was Fahmy’s weapon for 
freedom. In addition to television’s 
“Entertainment Tonight” covering his story, 
his family and peer’s close to him created 
enough of a buzz to prompt a closer 
examination of his case. Today, Fahmy 
advocates for many journalists and 
individuals across the world who have found 
themselves in trouble. The Fahmy 
Foundation has been working with Amnesty 
International and politicians to guarantee 
governmental support for citizens in need. 
[check out: http://www.fahmyfoundation.org]  

 
    Althia Raj was the second keynote speaker 
for our October Conference. She provided 
the audience with a highly informative talk 
that dissected Canada’s media world.  
From the outset, she declared that “truth-
telling” has transformed into “perspective 
accumulation” for many conventional media 
outlets. Raj outlined how today’s media has 
changed with increasing speed, its lack of 
resources, and its dissolving influence in the 
world.  

 
    Everyone is “chasing eyeballs” in the media 
world these days. Many outlets hope to be 
seen, and have seen their own standards in 
journalism morph as methodological 
sourcing has evaporated. What was once 
standard fare for journalists to have a 
minimum of two sources for a story to be 
published, single sourced stories are the new 
normal. Many companies are using the same 
sources to tell virtually the same story. 
 
    Reporters have to do it all. A journalist has 
to wear multiple hats in the 21st century. 
Resources and support in the news media 
have decreased as reporters now have to 
copy edit, proofread, and fact check their 
own material.  
 
    With her clear Powerpoint presentation, 
Raj showed a few videos and examples that 
underlined how traditional media’s cultural, 
political, and societal influence is waning. 
Under Stephen Harper’s previous 
administration, the stream of news out of 
Parliament Hill was controlled. The 
environment under Justin Trudeau seems 
more positive, however, it is still extremely 
tailored for the public. She noted that the 
Liberal party spent somewhere in the 
neighbourhood of $8.8million dollars in the 
last election to reach out to a younger public 
with catchy videos and Facebook postings.  
 
[Check out http://www.huffingtonpost.ca/althia-raj] 
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Previous Conferences and 
Keynote Speakers 

2012 
“Rights and Responsibilities: Thinking 
Locally, Acting Globally” 
-Lt- Gen. Romeo Dallaire 
-Amy Burvall  
-Peter Seixas  
 
2013 
“Making Sense of Changing Worlds” 
-Joel Bakan    
-John Myers  
 
2014 
“Ancient Wisdom, Modern World”   
-Wade Davis 
 
2016 
“Living in a World of Conflict” 
-Dr. Samantha Nutt 
 
 

Conference Photos: 
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Welcome, 
    I would like to thank all of you for making 
your way here and I do hope you all have a 
rewarding day. I would like to thank the 
BCSSTA executive for all their hard work 
putting together this conference and we 
applaud their efforts. 
 
    We are trying something a bit new or at 
least a few new twists to the day. Our 
conference’s theme is “Media and Truth in 
the 21st Century.” This was in part shaped by 
our keynote speakers. Our keynote speakers 
are first Mohamed Fahmy, an award-winning 
journalist, war correspondent and author, 
followed by Althia Raj, the Huffington Post 
Canada’s Ottawa bureau chief, and ending 
with a discussion panel.  
 
    As for the BCSSTA, this has continued to 
be a busy year. We have developed new 
partnerships, extended our representation to 
the Island, enhanced our newsletter, 
“Dimensions”, kept up our news feed…and 
the list goes on. One of our most important 
goals is to try to boost the relevance of the 
BCSSTA beyond the one-off annual 
conference.  
 
    To this end, we have formed a partnership 
with the British Columbia Librarians 
Association to develop a peer-reviewed 
academic journal with the intent to build 
bridges between practice and research. We 
will be working closely with Simon Fraser 
University, Dr. Mark Leier from the History 
Department and Dr. Kevin O’Neill from the 
Education Faculty will be on our editorial 
board. 
    
    We have also partnered with MyPITA, the 
Provincial Intermediate Teachers 
Association, and the BCAMT, the association 
of Math Teachers, to put on a joint 
conference, May 12th in Whistler. We invite 
you to attend this exciting new conference in 
the Spring! 
 
    We have also supported the expansion of 
Local Specialist Associations in the Central 

Okanagan and Peace River. We are hoping to 
see the development of one on the island. 
We have continued to advocate for Social 
Studies concerns with the BCTF and PSAC 
and with the Ministry. This brings me to a 
few comments about the new curriculum. 
The following may be a tad politically 
contentious and mostly reflects my 
thoughts. 
 
The Curriculum: 
    From the field and within our own 
executive, there are issues. These are the 
attachment of grade levels to grad courses 
and the implementation process. 
    Attaching grades mocks the intent of the 
course writers and is purely arbitrary, 
necessary because the infrastructure seems 
to require it. We would like a solution that 
leads to an even playing field for course 
delivery. What bothers me about the whole 
process is how we moved from trying to 
create a curricular environment that allowed 
for teacher, school, and community 
autonomy, creative management of delivery, 
et al., to this, where “system” or structural 
requirements restrict all these things, with 
the very weak homily that somehow the 
public discourse is the arbitrator. We have 
had discussions with the Ministry and we are 
hopeful that changes will be made. 
 
    I have two outstanding concerns: 
1. Social Studies 11: We repeatedly asked for 
a gradual implementation. I could care less 
about politics so if this is the driver, what can 
I say? It was asked that supporting 
arguments should be provided. I have 
provided them. And if we were all classroom 
teachers, I think the conversation would be 
short. We keep referring to how “skills” drive 
the curricula. At least with respect to Social 
Studies, the vacuous appellation of 
“competencies” 
are not skills. 
 
    The historical 
thinking concepts 
embrace a meta-
cognitive 
approach to our 
discipline and 
when adapted for 
all disciplines with 
Social Studies, 
represent a 
discipline-specific 
literacy. In my 
mind, these 
literacy concepts 
are not skills. And 
working from 
literacy concepts 
does not in any 

way preclude content or diminish the 
significance of content. 
 
   If we do not have the SS11 model, 
thousands of BC students will graduate 
without ever exploring 20th century history. 
This is not trivial, to be brushed under the 
carpet of “well, you know, we are all about 
the skills” claim. I can’t imagine what the 
[Ellen] Hisdals and [Jack] Granatsteins in op-
eds will do with this. But, for us, as 
passionate Social Studies teachers, however 
we may feel about the new curriculum, this is 
wrong. The grad curriculum was supposed to 
be in draft so the commitment to teach the 
new SS10 was the teacher’s choice. Many of 
us chose to keep with the old on the 
presumption that we would have one more 
year to offer SS11 to keep the 
implementation process logical and gradual. 
I am not sure what to say to someone who 
does not see this. 
 
    2. Open Course Development: I don’t 
understand why course development may be 
closed or relegated to the “BAA” process [ed. 
Note – “Board Authority Authorized”]. Why 
do we not opt for a process of open course 
development is beyond me. The process 
could involve school, district, and ministry 
vetting and this would allow for the 
development of courses that would meet the 
needs of students looking for a less academic 
course, like “Outdoor Geography” or 
“Humanities 11”. 
 
    These are just some of what we do at the 
BCSSTA. I really hope your day is rewarding. 
 
Dale Martelli 
President of the BCSSTA 
Vancouver Technical Secondary School 
 

Conference 

Recap: Opening 

Remarks 

by Dale Martelli 
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   Children huddle around me in the Surrey 
Museum’s History Gallery, inspecting the 
item in my hand with deep fascination. A 
number of them whisper, “what is that?” 
Giving each child an opportunity to hold it, 
turn it around, feel its weight and take a 
closer look, I ask, “what do you think it is?”  
 
    Guesses range from “something to cut 
meat with” to eyebrow trimmer (a theory 
both slightly terrifying and quite funny). With 
each incorrect guess, I play out a scenario 
that highlights why their guess may not be 
right. I hold the artifact (carefully) up to my 
eyebrow. “Well, it could be an eyebrow 
trimmer but look, it is quite big, and covers 
up a bit of my other eye. Do you think I would 
do a good job trimming my long eyebrows 
like this?” The children shake their heads 
“no” in unison.  
 
Narrowing It Down  
    Moving the conversation forward, I ask the 
children to describe the artifact in as much 
detail as they can: what material is it made 
out of, is it heavy or light, how would you 
hold it, is this cup-like attachment big or 
small, what might fit inside that attachment 
given its size? The descriptive language 
students use to describe it is clear and well 
thought out, though they still have not 

identified the artifact 
correctly. Time for a 
scenario to help them 
along.  
 
    “Ok, everyone, 
remember when we 
were in the historic 
1870s Anderson cabin? 
Were there a lot of 
windows? [No]. Did 
pioneers have 
electricity? [No]. What 
would they have used for light? [Oil burning 
lamps, candles].”  
 
    A light bulb goes off! “It was for cutting the 
burning part of a candle!” Smiles spread 
across the students’ faces as they all come 
see clearly what this artifact is: a wick 
trimmer.  
 
The Power of Artifacts  
    This whole process only lasted ten minutes, 
but within that short time frame, students 
were engaged, curious, confused, excited; 
they touched, described, asked questions, 
worked collaboratively, created and 
evaluated various hypotheses, and made 
connections. Artifacts have a magical, 
unknown quality about them that makes 
them fantastic teaching tools.  
 
    Furthermore, artifacts can be used for 
lessons on just about any topic in any 
subject. Learning about simple machines? A 
heritage loom has pulleys, levers, wedges 
and wheel and axels. Learning about 
Indigenous art? Some Salish feasting plates 
are adorned with beautiful designs. Learning 
about recycling? An old quilt is a perfect 

example of using otherwise discarded 
leftover materials to make something new.  
 
Taking it Into Your Own Hands – Literally 
    One fun idea that promotes intercultural 
and intergenerational learning is to have a 
museum unit, where each student brings 
something interesting and old from home to 
share with the class. And don’t forget 
artifacts do not have to be expensive to be 
useful… keep your eye out for unique items 
at garage sales and thrift stores! 
 
    How can teachers bring artifacts into their 
classroom? A number of museums offer 
offsite teaching kits that can be borrowed 
from the museum and used in the classroom 
for a few weeks. These often come with 
lesson plans, archival photographs, and a rich 
history of the artifacts. As several local 
museums already do this, the Surrey 
Museum is planning on creating an outreach 
kit as well; what type of themes and topics 
would you be interesting in bringing into 
your classroom? 
 
Another Mystery Solved 
   Wondering what that second artifact is? 
With Christmas around the corner, it seemed 
appropriate to include a set of Victorian 
sleigh bells. Should you have any questions, 
want to learn more about using artifacts in 
the classroom or about school programs at 
the Surrey Museum, do not hesitate to 
contact me at 604-592-6952 or 
sborger@surrey.ca.   
 
Sandra Borger 
Education Specialist, Surrey Museum

Artifacts Inspire 
Inquiry 
 

by Sandra Borger, Surrey Museum 
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    In March 2016, UBC Press published What 
We Learned: Two Generations Reflect on 
Tsimshian Education and the Day Schools, co-
authored by myself and 12 members of the 
Tsimshian nation who live at Kitsumkalum, 
two and a half kilometres west of Terrace. In 
this article, I recount the key processes of 
historical research that we undertook before 
writing the book.  

   In recent years, more and more Canadians 
have learned about the sad legacy of 
Canada’s residential schools. Among other 
things, proceedings of the Truth and 
Reconciliation Commission (2009-2015) have 
revealed to us that the law permitting the 
segregation of Indigenous children into 
separate school facilities was not abolished 
until 1951 when the Indian Act was revised. 
You can imagine my surprise when I came 
across information in the Canadian archives 
indicating that the Indigenous children of 
Port Essington (located on the south bank of 
the Skeena River in northern British 
Columbia) had been integrated into the local 
public school as early as 1947. How could 
integration have been possible when the 
Indian Act did not permit it until 1951? All the 
research that I had read up to then placed the 
shift in policy and practice at 1951. I was 
perplexed: what was going on to allow 
integration in Port Essington to occur so 
early?  

    My first step in answering that question 
was to search the secondary sources. I 
searched as many books and articles as I 
could find about Indian education and about 
the history of Port Essington and its 
surrounding region. From text sources, I 
discovered that until 1947 the Tsimshian 
children of Port Essington had been 
educated at the on-reserve Methodist-run 

                                                                                 
 

 

1 Kate Rousmaniere, “Sixteen Years in a 
Classroom,” in Silences and Images: the Social 
History of the Classroom, ed. Ian Grosvenor, 
Martin Lawn and Kate Rousmaniere (New York: 
Peter Lang, 1999), 239.  

Indian Day School, established in 1898. 
Nothing that I read addressed the issue of 
early integration, so I knew I had a question 
that would require primary source research. 
Primary source research takes lots of time 
and resources. So I applied to the federal 
government for a grant and hired research 
assistants to help me with my inquiry. In 
2008, we received a four-year Social Sciences 
and Humanities Research Council (SSHRC) 
grant and began our quest.  

    The first thing we did was brainstorm all 
the possible archives where primary sources 
might be found. These included:  Library and 
Archives Canada, the BC Archives, the 
United Church Archives, and the Prince 
Rupert City and Regional Archives. We spent 
the next few years scouring boxes of 
documents, piecing together information 

2 Emma LaRocque, When the OTHER is Me: Native 
Resistance Discourse, 1850-1990 (Winnipeg, MN: 
University of Manitoba Press, 2010), 142; Leslie 
Brown and Susan Strega, eds. Research As 
Resistance: Critical Indigenous and Anti-Oppressive 

about the Port Essington Indian Day School: 
its teachers, students, and surrounding 
environment. But like all research 
approaches, document analysis has its 
limitations. We still didn’t know why the 
school closed. Documents from official 
archives often tend to be administrative in 
nature, chronicling events through the eyes 
of people in authority – such as the hiring of 
teachers, the ordering of textbooks, etc. 
Archival documents seldom explain how 
ordinary people experience those events.1 
This bias has been particularly striking in the 
treatment of Aboriginal peoples, whose 
voices have tended to be ignored throughout 
history.2 I concluded that we could never 
answer questions about how and why Port 
Essington integrated early without hearing 
from those silenced voices. Our next step 

Approaches (Toronto, ON: Canadian Scholars’ 
Press, 2005), 11.  

Doing History: 
Gradually and 
Methodically 
 
by Helen Raptis 

 

 

 

Port Essington students and teacher, 1947-
48. Courtesy of Cynthia Bohn.  
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was to find the former students and conduct 
oral history interviews about their 1947 
integration experiences.  

    The first problem we encountered was in 
finding the former students. Port Essington, 
it turned out, was a ghost town that had 
been destroyed in the 1960s by devastating 
fires. We had one clue to go on: a 1947 class 
list with the names of the children who were 
transferred from the day school to the public 
school. What to do? We decided to search for 
participants using Canada 411, an online 
directory of Canadian residents. After 
searching all the names on the list, we 
concluded that most of the former students 
now lived at Kitsumkalum.  

    I knew from previous reading that, in 
recent years, First Nations communities have 
become more suspicious of researchers. 
Traditional research approaches have 
bestowed “expert status” on non-Indigenous 
researchers while failing to acknowledge 
Indigenous expertise.3 Until the 1990s, 
researchers were able to enter Aboriginal 
communities and leave with information and 
artifacts that they did not own but from 
which they benefited through publication, 
sales, and heightened career status.4 The 
individuals and communities whose 
knowledge and belongings had been taken 
seldom benefited in the same way as the 
researchers. I knew I did not want to be that 
kind of researcher. I wanted my team to work 
respectfully with Indigenous communities 
and we needed time to read and prepare 
ourselves. After several months of reading 
about respectful research practices, we 
approached the community in the spring of 
2009. After negotiating with the 
Kitsumkalum Band Council, we began our 
interviews with the project participants that 
summer. By 2012, we were ready to compile 
our information and write the book. 

 
 
 
 
 
 
 
 
 
 

                                                                                 
 

 

3 Shawn Wilson, “Progressing Towards an 
Indigenous Research Paradigm in Canada and 
Australia,” Canadian Journal of Native Education, 
27, 2 (2003: 164; Brown and Strega, 11.  

Classroom follow up activity:  
    Teachers, if you found this article to be 
useful, you might consider sharing it with 
your students and assigning them the 
following task. 
 
    Doing historical research requires many 
skills and qualities. Historians must: 

1) Be perceptive 
2) Ask thoughtful questions 
3) Do research 
4) Determine bias 
5) Think critically 
6) Communicate thoughts, data, 

conclusions, etc. 
7) Think creatively to solve problems 

 

Give examples of how Dr. Raptis and her 
team demonstrated these skills and qualities 
while researching What We Learned.  
 
Conclusion: 
    Education is clearly changing in B.C. and 
that has many teachers scared.  But the most 
important thing beyond curriculum change 
and pedagogy is making the learning 
meaningful.  I find the best way to do that in 
a Social Studies classroom is by bringing the 
curriculum to life through role plays, mock 
governments, and field studies.  Whatever 
activities you choose to use, the most 
important thing is that you help students 
“live, breath and make history.” 
 
Helen Raptis 

      University of Victoria   

 
 

 

4 See Judith C. Lapadat and Harold Janzen, 
“Collaborative Research in Northern Communities: 
Possibilities and Pitfalls,” BC Studies 104 (Winter 
1994): 76. 
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    S:t Petri skola is a small upper secondary 
school in Malmö, Sweden. We have highly 
motivated pupils from the ages of 16 to 19 
years old. When we teach we try to engage 
our students by motivating them with 
various approaches to history. Motivating 
students is the key factor to Historical 
Thinking.  

    In order to give our students a possibility to 
understand that history is not just one given 
truth but instead a much more complex 

series of different fragments, like a giant 
jigsaw puzzle, that together makes a story, 
we work with a variety of aspects. Different 
perspectives, the use of source evidence, 
helping students to identify continuity and 
change, understanding cause and 
consequence and also making them aware of 
the use of historical symbols for different 
purposes, will help them to get a better 
understanding of history. We will now 
describe a series of lessons on the subject of 
the war in former Yugoslavia.  

    We start our theme on Yugoslavia by using 
a timeline. The students are given notes with 
photos and information and are then 
instructed to work in groups trying to 
construct a timeline. We discuss the results 
and make corrections and finally we all have 
a timeline that will work as a starting point. It 
is important to put history in a chronological 
setting in order to help students understand 
cause and consequence. Examples of 
timeline series in our Yugoslavian themes are 
the construction of Yugoslavia after WW1, 

Yugoslavia after WW2 and the different 
groups fighting in Yugoslavia, Yugoslavia 
during Tito, the Fall of the Berlin Wall, etc. 

    We then move on how to how the 
disintegration of the country began. Here we 
introduce source critical exercises to our 
students. To be able to read a historical 
source is a basic skill in historical thinking.  

    The first task is to analyze the 
Memorandum from the Serbian Academy of 
Arts and Science which was published in 
1986. By reading this text, using source 
critical method and use of history, the 
students first must see the context with the 
severe economic situation that Yugoslavia 
was in. They also have to see a bigger picture 
with the Serbian dissatisfaction of the 
constitution from 1974. The reward in this 
exercise is that the students will understand 
how the Serbs viewed themselves in the later 
conflict, as victims and not abusers. 

    The second task is to analyze the speech 
that Slobodan Milosevic held at Kosovo-Polje 

in 1989. To understand this 
speech the students have to 
learn the significance of the 
place (Kosovo as the heart 
of medieval Serbia and the 
Battle of Kosovo-Polje as 
the great sacrifice for 
Christian Europe). They 
have to see that there is a 
highly symbolical purpose 
in why Milosevic is there 
exactly on the anniversary 
of the battle. Without the 
symbolical understanding 

the speech can be viewed as harmless but 
with the allusion to medieval Serbia and the 
Ottoman threat it becomes alarming.  

    The most horrifying event in the conflict is 
the massacre in the village of Srebrenica 
1995.  As is the 
case with many 
genocides there 
are those who 
refuse to view it 
as a genocide. It 
is easy for the 
students to 
demonize the 
Serbs instead of 
understanding 
what happened 
and therefore we 
make this as an 
exercise in 
reconstructing an 
event out of 
historical 

sources. The students work with different 
eyewitness depictions from both survivors 
from the massacre, as well as depictions 
from UN personnel. The exercise is followed 
up by an ethical discussion on how to relate 
to the massacre in Srebrenica and similar 
events.  

    A demanding but rewarding exercise we 
use when we teach the disintegration of 
Yugoslavia is a role play which portrays the 
peace process that in the end becomes the 
Dayton Accords. Each of the students is 
given a character from the peace process, for 
example Franjo Tudjman, Radovan Karadzic, 
Alijah Izetbegovic, from which they then 
must enact in a negotiating situation. Peace 
is to be achieved and the future of Bosnia-
Hercegovina is to be written.  Every role has a 
framework and a goal which the students 
should strive to achieve. The benefits from 
this exercise are several. The first is that it 
becomes clear to the student that the future 
does not have a given future. Just as 
the present, the past has an infinite variation 
of possibilities. The second is that the 
student instead of just learning facts reaches 
a deeper understanding of a complex 
problem with causes and consequences and 
with layers of perspectives.  

    Students often think that history is a series 
of events, linked together in a chronological 
order that together create a process. That is 
of course one way of looking at history but in 
order to make students aware of different 
perspectives we must help them to see the 
bigger picture. In order to try to make 
students understand the complexity of the 
war in Bosnia we must provide them with 
historical sources and let them analyze 
sources from Bosnian Serbs, Bosnian Croats, 
and Bosniaks, and let the sources tell them 
different stories of the same event or series 
of events. This will enable students to 

Historical 
Thinking in 
Sweden 
 

by Eva Henriksson Garatea and Bjorn 
Westerstromm 
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understand that history consists of many 
different stories and that history is not black 
or white, not only victims or perpetrators. 
Students must also understand that the 
timeframe here is important when students 
try to get a picture and understanding of 
what happened and why. 

    The key factor for teaching Historical 
Thinking is for us teachers to try to motivate 
our students and to give them a broader 
picture by making them aware of the variety 
of fragments that together will constitute 
history, and that history consists of different 
perspectives and many different stories.  

 
Eva Henriksson Garatea 
Bjorn Westerstromm 
Malmo, Sweden 
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    This story started out as an investigation 
into the oral history of Wade Baker’s 
Squamish Nation family. The North Shore 
Bakers were descended from Third 
Lieutenant Joseph Baker, a British royal navy 
officer and mapmaker on Captain 
Vancouver’s ship “The Discovery.” The ship 
sailed into Georgia Strait in June 1792, 
accompanied by “The Chatham.” Allegedly 
Lt. Baker had an alliance marriage with one 
of the daughters of Chief Capilano.  

    

    When we [Tasi and Wade Baker] started to 
research the story, there was no written 
information to be found in Vancouver. In 
fact, great skepticism greeted us wherever 
we went.  One museum docent told me in a 
condescending tone: “The officers never left 
the ship!” 

    However, after 20 years in indigenous 
communities, I knew that Elizabeth Joseph 
Baker, “Grannie Lizzie,” who was born the 

year of the Indian Act in 1876, had continued 
to insist the story was true (even on her 
deathbed). This was a courageous act on her 
part, and we wanted to honour the historical 
story keeping tradition of her people. In 
every tribe, there are three or four individuals 
who are given the role of historical record 
keepers. The stories are passed down, 100% 
accurately, to various grandchildren, nieces 
or nephews, who the person feels will honour 
the stories, no matter how politically 
sensitive they may be at the time. These 
stories will have to stand the test of time. 

 

    I knew I had to research primary 
documents, logbooks and journals as 
anything written after the Indian Act in 1876 
was likely to be politically biased.  
 
    As a former school board trustee and 
politician, I am very aware how written 
information can be edited and presented in a 
certain light to suit the political agendas of 
the day. History at that time needs to be 
viewed through the “Doctrine of Discovery” 
lens which insisted that all lands not 
occupied by Christians could be “taken over” 
by the British Government for settlement by 
their own citizens. 
 
    We received permission to study the 1798 
journals of Captain Vancouver, housed in 
both the Victoria and Vancouver Maritime 
Museums. Captain Vancouver’s original 
handwritten journals are missing, however 
edited copies by his brother John Vancouver 
do exist, and have been recently placed on- 
line. 

   I started to read the journals in March 2014, 
looking for any mention of Lt. Joseph Baker. 
The various librarians were most helpful in 
finding hidden information in the archives.  

    Over the next several months of reading, I 
was astonished to find page after page of 
Captain Vancouver writing about high level 
and respectful trading, social and cultural 
relationships with the indigenous leadership, 
particularly in the Pacific Northwest coast 
and Hawaii.  

 

    I was specifically looking for entries that 
were more detailed about social 
relationships.  For example, in Lt. Baker’s 
logbooks, he speaks at length about the 
weather and various longitude and latitude 
measurements. As soon as I saw him writing 
about the Chiefs he encountered, I knew that 
would be an important paragraph.  It took 
determination, however we were rewarded 
by finding many interesting entries about 
tacking in the canoes with his native friends, 
etc. 

    After reading the journals, I spoke to our 
historical elder contacts in Hawaii and in 
Vancouver about the findings. We added 
their interpretations to the story. 

    The advice I could give students is to look 
at various sources, not only from European 
histories (ie. look at French, Spanish, Muslim 
and other writings of the time period, not 
only British interpretations – they can easily 
be found now on the internet) For example, 

Research Methods 
and Critical Inquiry 
for The Hidden 
Journals: Captain 
Vancouver and His 
Mapmaker 

by Mary Tasi 
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several books and museum directors told me 
that Captain Vancouver was discredited in 
England when he returned because he had a 
young man whipped on the ship for insolent 
behaviour.  Consider the times. In the late 
1700’s whipping, or lashing, as it was called 
was a very common occurrence aboard a 
ship. Critical inquiry then led us to unearth a 
bullying campaign led by the highest elites in 
London at the time because they were 
concerned about the critical tone Captain 
Vancouver was taking against the British 
government in his journals. The whipping 
story was a red herring story that lasted 200 
years because it was passed down by 
academics looking at history through the 
“Doctrine of Discovery” lens. (Whether 
consciously or subconsciously)  

    In Socials classes, it is important to have 
role playing to re-create the time period. It is 
not easy for young students now brought up 
in the digital revolution, to imagine how it 
was in those days.  In our presentations, we 
ask students to come up to the front of the 
class, and imagine they are the historical 
record keepers of the tribe.  

    We ask one student to be Captain 
Vancouver, and one student to be the Chief 
of the region. What do they say to one 
another?  What is the protocol that is 
followed? 

    There are fascinating documents and 
journals to be discovered in libraries, archives 
and Maritime museums. Make friends with 
the librarian, and you will be off on an 
amazing journey! 
 
Mary Tasi 
Sky Spirit Studio 
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Pro-D 
Conference! 
February 24, 2017 
 
Keynote speakers:  
Joseph Boyden 
Candy Palmater 
 
Schedule  
Keynote:      8:30am to 10:00am 
Workshops: 10:15am to 12:15am 
Lunch:          12:15pm to 12:45pm 
Workshops:  12:45pm to   2:45pm 
and Keynote 
 
 
Fees 
School District #23, #19, #22:  
no charge 
SD#23 non-COTA members: $35.00 
All Other Districts: $90/full or part 
day 
 
 
Accommodation 
Four Points by Sheraton Kelowna 
Airport 
(Special COTA Rate of $119.00 until 
January 24th. After that date will be 
upon availability) 
 
 
Location 
 George Elliot Secondary School 
10241 Bottom Wood Lake Road, 
Winfield, BC (just north of Kelowna) 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 

 
 
 
 

 
 

 
 
 
 
 
 
 
 
 
 
 

 

Joseph Boyden, author of Three Day Road, 
Through Black Spruce, and The Orenda 

Candy Palmater, CBC host of “The Candy Show”, 
former lawyer, and motivational speaker 
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Resource Pages 

Better Educate is a resource site that teachers can log into to find lesson plans, worksheets, and ideas for their classes. Teachers can also 
subscribe to follow other teachers or groups to easily find their postings. 
 
Lastly, you can join the community and share your resources with others. As Derek Smith smartly noted in his disclaimer: 
“documents/powerpoints are often my own, but may include work of others, or be reworkings of previously published work.  Due to the 
nature of sharing between teachers and years of creating/reworking resources, accurate attribution is not possible.  Any inappropriate use is 
unintentional.  All shared content is intended for non-profit, classroom use.” 
 
Those teachers who are uncertain about the origin of their own material, postings, or plagiarism, have a look at what they have done on 
Better Educate and see if you would like to contribute. 
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TeachBC is a similar website that many teachers in BC have known and 
loved for years.  
 
The website allows you to look up a particular topic, search the results, 
read the description of the resource, download lesson plans and 
handouts, and recommend the resource to others. 
 
A great place to start for any new course or for revising an old one! 
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The topic for the Law Society of British 
Columbia’s 2016-2017 essay contest is: 
 
How would you explain the Rule of Law to 
a fellow student who has never heard the 
term before? You might discuss why the 
Rule of Law is important, and how it 
impacts our daily lives. You might also 
discuss any current events involving 
threats to the Rule of Law 
 
 
Eligibility Criteria and Submission 
Guidelines 
The essay contest is open to all Grade 12 
students who are enrolledin the 2016-2017 
academic year and any secondary school 
students currently enrolled in, or who have 
teaken, Law 12 or Civic Studies 11 in British 
Columbia. 
 
Deadline for submissions is Monday, April 
10, 2017. Late entries will not be accepted. 
 
Some tips and notes to remember 
-Students will be Students will be expected 
to submit an original essay that addresses 
the topic and demonstrates their 
understanding of the Rule of Law, its 
principles, and its significance in civil society. 
-The submission must be the original work of 
the student. Research, writing and editing 
must be done solely by the student.  
-The essay must be a minimum of 1000 
words to a maximum of 1500 words.  
-Students must cite at least 3 varied sources 
such as reference materials, government 
documents, legislation, and published 
articles in the body of the essay using any 
academically acceptable referencing style, 
and must include a bibliography. 
-Citations or bibliography should not be 
included in the word count. 
-One entry per student. Further submissions 
with revisions will not be accepted. 
-Essays must be typed and double spaced, 
and include a cover sheet with the student’s 
full name, name of school and grade, 
confirmation of enrollment, email address, 
and phone number. 
-Entries should be submitted as a PDF or MS 
Word document by email to The Law Society 
at essay@lsbc.org or by mail to The Law 
Society of British Columbia, 845 Cambie 
Street, Vancouver BC. V6B 4Z9, to the 
attention of the Policy and Legal Services 
Department. 
 
 

Judging Criteria 
Entries will be judged on a clear expression of 
ideas, an understanding of the topic, 
originality, and excellence in writing. 
-Content 70%, presentation 30%. 
-The winner and runner up will be chosen by 
a judging panel representing the Law Society 
and the education community. 
-Any submissions that do not comply with 
the eligibility criteria and submission 
guidelines will not be considered. 
 
Awards Presentation and Publication 
The first prize winner will receive an award of 
$1000; the runner up will receive $500. 
-The first place winner and runner up will be 
invited to a special awards presentation held 
at the Law Society in Vancouver, BC.   
-Both the winning and runner up essays will 
be profiled on the Law Society’s website.  
-The Law Society will issue a news release 
announcing the names of the winner and 
runner up. 
- The winning essay will also be published in 
the Benchers’ Bulletin. The Benchers’ 
Bulletin is published by the Law Society to 
update BC lawyers, articled students, and the 
public on policy and regulatory decisions of 
the Benchers, on committee and task force 
work, and on Law Society programs and 
activities.  

Rule of Law Essay Contest for BC Secondary School Students!! 

BCSSTA Budget below! 

mailto:essay@lsbc.org


DIMENSIONS       December        
 

  

 



DIMENSIONS       |  December 2016  17 

 

 

 

  



DIMENSIONS       |  December 2016  18 

 

 

 

  

 

 

 



DIMENSIONS       |  December 2016  19 

 

 

 

 

  



DIMENSIONS       |  December 2016  20 

 

 

  

 



DIMENSIONS       |  December 2016  21 

 

 

 

  

 


